Minnesota State University Moorhead

RED: a Repository of Digital Collections
Dissertations, Theses, and Projects

Graduate Studies

Spring 5-13-2022

LGBTQIA+ Training
Jazmin Reckmo
ix9186tj@go.minnstate.edu

Follow this and additional works at: https://red.mnstate.edu/thesis

Researchers wishing to request an accessible version of this PDF may complete this form.
Recommended Citation
Reckmo, Jazmin, "LGBTQIA+ Training" (2022). Dissertations, Theses, and Projects. 649.
https://red.mnstate.edu/thesis/649

This Project (696 or 796 registration) is brought to you for free and open access by the Graduate Studies at RED: a
Repository of Digital Collections. It has been accepted for inclusion in Dissertations, Theses, and Projects by an
authorized administrator of RED: a Repository of Digital Collections. For more information, please contact
RED@mnstate.edu.

LGBTQIA+ Training

Plan B Project Presented to
the Graduate Faculty of
Minnesota State University Moorhead
By
Jazmin Reckmo

In Partial Fulfillment of the
Requirements of the Degree of
Master of Science in
School Counseling

May 2022
Moorhead, Minnesota

Abstract
There is a lack of representation for the LGBTQIA+ community in our education system. The
youths who belong to this community feel underrepresented, isolated, and unsupported. The
consequences of not having enough support and struggling in the school system are detrimental.
LGBTQIA+ youths have higher rates of mental health issues, homelessness, and suicide (Rusow
et al., 2018). Support systems are crucial for kids to have. Support systems can come from
family, school, and peer supports. Familial and school support are the most focused on when it
comes to youths’ concerns. Many people in the education system and at home can become allies
with the proper education and support. Students would benefit from their schools having a
program implemented to promote inclusiveness and safety. Implementing a program could be
done in various ways, from including LGBTQIA+ curriculum in classroom lessons to creating
support groups.
Keywords: LGBTQIA+, school counseling, inclusiveness, advocacy, education, support
systems
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Introduction
So far, as a practicum and internship student, it has become apparent that there are not
enough resources for LGBTQIA+ youth in education. When discussing resources, this can range
from having LGBTQIA+ support groups to having a more inclusive curriculum in core classes.
Even using inclusive language such as using ‘they/them’ pronouns can make a huge difference.
Minor environmental changes can also change the atmosphere, such as inclusive signage.
It was necessary to research if LGBTQIA students felt supported in their school environment.
Through research, multiple ways to help LGBTQIA+ students feel safer and more included in
their school, community, and home became apparent. Doing this research helped fuel the
creation of an LGBTQIA+ training for teachers. The goal behind the training is to start with
helping teachers to be more informed on this topic. With the information, they can then help with
creating a safer and more inclusive environment. Once kids see that their teachers are allies and
advocates for LGBTQIA+ youth, there is potential for kids to start changing and becoming
advocates.
The literature review discusses the need for programming in education for LGBTQIA+
youth. There is a lack of representation for the LGBTQIA+ community in our education system.
The youths who belong to this community feel underrepresented, isolated, and unsupported. The
consequences of not having enough support and struggling in the school system are detrimental.
LGBTQIA+ youths have higher rates of mental health issues, homelessness, and suicide (Rusow
et al., 2018). The rest of the literature review discusses ways to help decrease the severity of
these consequences with options such as increasing support systems, having counseling groups,
implementing an inclusive curriculum, doing school-wide interventions, and providing
individual counseling.
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Literature Review
The Need for LGBTQIA+ Programming in Schools
Many different subjects are discussed in the school setting that are vital for kids to learn.
The core subjects, extracurriculars, and life skills lessons are crucial for a child's development.
While kids are getting their education and learning about all the different topics taught, there
seems to be an absence of information on specific identity pieces. In middle and high school,
kids learn who they are, and it is important to discuss different identity elements to avoid kids
feeling alienated. Multiple different minorities could benefit from implementing an education
program about them, especially the LGBTQIA+ community.
In 2011, a study done by the Gay, Lesbian, and Straight Education Network (GLSEN)
showed that approximately 10% of kids in a classroom identify as LGBTQIA+ (Lilienthal et al.,
2018). That may seem like a smaller number at surface value, but this equates to one out of ten
students. Disclosing one’s sexual identity can be particularly distressing for some students,
which means there are likely more kids who identify as LGBTQIA+ but do not feel comfortable
stating that information. There is not enough support in schools for all kids to feel safe
discussing that critical piece of their identity. This mistrust is reasonable when looking at the
discrimination many youths face upon disclosure.
School systems are a place that can be particularly difficult for LGBTQIA+ youth, as
they can face a significant amount of hostility. Because their emotional and physical safety is
being threatened, they cannot have a fair and inclusive education (Stone, 2003). These students
are going to school and are focusing more on the harassment they might face or are facing.
Worrying about the harassment is causing them not to be able to focus on their studies. It is
similar to a child going to school hungry. They cannot focus because there is something that they
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need and are not receiving. In this case, it is their safety. In a study about racially and ethnically
diverse LGBTQIA+ youth, many students believed that their school system, community, and
home lives were lacking in creating a safe space for them (Craig, et al., 2018). The students also
felt that there was not enough support and recognition for them overall. This study shows that
not only does there need to be advocation for this population in schools, but there could be more
of an effort to educate and advocate resources outside of the education system.
A child who is not getting supported at school will not want to get the education they
need. One that is not being supported at home is not going to be able to focus on their education.
Lastly, a child that is not supported by their community will feel alienated and rejected.
Education, community, and home life can tip the balance for a child one way or another. The
consequences of people not being educated on minority populations are evident in the research
that comes out, and they are severe. Individuals in the LGBTQIA+ community are reporting
higher rates of suicide ideation and attempts that can be related to what these kids are growing up
hearing about the community (Hays & Erford, 2018).
There are astonishing statistics related to mental health and issues of homelessness.
LGBTQIA+ youth have suicide attempts or ideation rates four times higher than kids that are
heterosexual and cisgender (Rusow et al., 2018). On top of that, the estimated homelessness rates
for these youth in 2017 hit 35-40% (Rusow et al., 2018). There are also higher chances that they
have PTSS (Zavala & Waters, 2021). Whether it is because of their home life or something that
happened at school, they suffer.
There are many biases, false information, and general discrimination against the
LGBTQIA+ community. When youth are homeless, their risk for suicide ideation and attempts
rises further. Transgender youth have the highest rates for suicide attempts and ideation, and
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homelessness in the LGBTQ+ community (Rusow et al., 2018). Some of these youths are facing
homelessness because of parental rejection. In those cases, the likelihood of homelessness
continuing into adulthood increases. Kids are facing issues that they should not have to go
through. They are trying to develop, grow and figure out who they are. More support is needed.
Sources of Support
There are a lot of different ways to begin educating and advocating. The school counselor
is one person that could be advocating for change and implementing a program to give students,
teachers, parents, and the community resources and knowledge. Many kids would like to have
more people be able to count on and feel safe around. Having more than just pockets of safety
was one of the needs discussed when asking LGBTQIA+ kids what they needed and were not
getting (Craig et al., 2018). In this study, there were 180 participants comprised of mostly
adolescents that identified as LGBTQIA+. The study utilized a grounded theory approach and
divided the participants into ten focus groups. In these groups, the participants were asked
questions designed to draw out lengthy explanations of personal experiences related to their
identity as LGBTQIA+ individuals. The participants were ethnically diverse, with most of them
identifying as Hispanic or African American. The facilitators wrote group transcripts and field
notes that coders analyzed. This method of research was appropriate for their goal. It captures the
perceptions of the youth and what needs to be changed for them to feel safe. It is easier to see
who can act as sources of support when asking the directly affected people.
In a study done in 2012, it was discovered that out of multiple areas of counseling, school
counselors felt the most incompetent in their skills in working with LGBTQIA+ youth (Farmer
et al., 2018). The study collected data on counselor competence and utilized survey research.
Participants rated themselves on a scale of 1-7, with one being ‘not true at all’ and seven being
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‘totally true.’ There were four different score areas to consider at the end, including the overall
score, knowledge subscale, attitudes subscale, and skill subscale. The results showed an average
lower score on how competent counselors felt in their knowledge of the LGBTQIA+ community.
The use of survey research was appropriate for this purpose. People may feel more likely to
respond to a survey if it is anonymous. The only struggle with utilizing survey research is the
subjectivity of individuals rating themselves on a scale. It is more their perception of their
competency that is considered rather than their actual competence. The high statistics of school
counselors feeling incompetent might be because everyone is their own worst critic. Being our
own worst critic can lead us to rate ourselves lower than we are. These findings have
implications regarding the need for further training. It would have been helpful to see this study
in a form that did not have the individuals rate themselves and provided more of an objective
view.
Teacher Support
Another group of people that could help with advocation and education is teachers. They
can also be another person for these kids to lean on when they are in need. Students spend most
of their day in their classroom(s). Most of their time is with their peers and the teachers they see
daily. Having all that time around them leaves plenty of opportunities for students to build a
strong connection with their teachers. Sometimes, the bond can be strong enough between a
teacher and student that that teacher becomes the trusted adult in a particular student's life. In
these cases, the student will want to go to them instead of a school counselor they may have
never met before. For this reason, teachers need to be educated on LGBTQIA+ topics. They can
be more inclusive and supportive to all of their students that way.
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In a study done in 2017, an evaluation of the teacher-student relationship was conducted.
This study concerned being an ally and support system for students in the LGBTQIA+
community. It utilized survey research, and 1,046 students filled out the surveys from five
different schools. The schools were also in different areas, two suburban, two rural, and one
urban, and different pieces of the survey addressed various aspects of researcher’s concerns. The
first section was on self-esteem and self-reported grades. Researchers used a Likert-like scale to
look at this and different parts of the student-teacher relationship. These areas include hearing
teachers use discriminatory language related to gender and sexuality, intervention in bullying,
whether or not students felt they had a trusted adult at school, and their comfort with teachers.
The results revealed a strong relationship between the four teacher-student areas assessed and
student self-esteem. The use of biased language and a student hearing that language is correlated
with negative self-esteem (Dessel et al., 2017). Teacher support is essential for creating a
positive school culture.
As shown in this study, there are a few ways that teachers could become allies for their
LGBTQIA+ students. One of them is getting training on being an ally. Getting the training may
help educate them, especially if they feel like they have no idea how they could be helpful. The
education piece could also help curve the use of discriminatory language against the LGBTQIA+
community. Awareness of the effects of the language they use on their students could help
teachers turn things around to be more supportive of their students. Another area that needed
intervention was teachers seeing discriminatory behaviors and not intervening. If they
intervened, it would be a teachable moment for the bully, and the victim would feel like they had
more people that had their back. Students in this study typically only reported moderate comfort
in discussing sexual identity, sexual orientation, and gender expression (Dessel et al., 2017).
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Another positive aspect of teachers modeling intervening in incidences of bullying is that the
students will see and feel more comfortable doing the same. A good part of this is that students
seeing their peers intervening on bullying is more impactful than teachers doing so (Wernick et
al., 2013). Once students take on bullying intervention, the school environment will become
safer. Teachers need to demonstrate how to be allies and proper intervention, and students will
learn how to do the same. There is much work to do in education to create an inclusive and safe
environment for all students. People in education, specifically teachers, can make some of the
biggest waves of change (Dessel et al., 2017).
Parent/Community Support
Parents can do their part to be there for these kids as well. Since parents play such a huge
role in their children's lives, they must be informed of LGBTQIA+ topics. The homelessness
rates alone show how important it is for parents to have their kids' backs and be there for them
through thick and thin. Having that bond strained or severed will cause additional problems for a
child who is already struggling. After all, if they are not getting support from the school, parents
could back their children and support them. Communities could also do more for LGBTQIA+
youth. It takes a village to raise a child is accurate, and if the community is there, kids will have
more people they can trust to turn to in times of need. It takes one positive relationship with a
trusted adult to change a child's life, and the more places to pull from, the better.
Family connectedness is a crucial protective factor for youth, and LGBTQIA+ youth feel
that they do not have enough of it in their homes (Needham & Austin, 2010). Young people in
the sexual minority often feel that they do not have as much social support from their parents and
families (AntOnio & Moleiro, 2015). Parents can be there for their kids to moderate bullying
against their child(ren). Many youths want their parents to support them, and this can be done
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through parents doing research, being a safe place for their child to talk to them about anything,
and advocating for their kid(s). In a study, 211 LGBTQIA+ youth ages 12-20 were given surveys
that asked about homophobic bullying, parental support, and social support (AntOnio & Moleiro,
2015). The questions were based on the SpeakOut Survey, the Clinical Outcomes in Routine
Evaluation, and the Parental Support Scale. These scales reflect the goals that this study had. The
findings in the study proved the hypothesis that the article initially discussed. It showed that
parents' lack of support and moderation resulted in higher distress levels regarding homophobic
bullying. Students supported by their parents had lower distress levels than their peers without as
much support when faced with bullying. More strategies to prevent homophobic bullying would
enhance academic achievement and the school environment (AntOnio & Moleiro, 2015). Parents
can help bring awareness to the need for more bullying prevention by advocating for their kids to
the school board. There is a chance that they will see the effects of the bullying more at home
than the school might see. Especially since a significant amount of bullying happens in
unsupervised places. All these support pillars are essential in creating and implementing
programs and interventions.
Implementation of Programs and Interventions
To curve the harassment that these youth face in public schools, a study was done by
Goodrich and Luke (2016) on LGBTQIA+ charter schools to see if that helped the students learn
better in an all-inclusive environment. The results came back complex, mainly because the
schools' management styles were so different that it was challenging to develop a conclusive
result (Goodrich & Luke, 2016). These schools provided an inclusive and safe environment, but
that did not help the systematic issue. Even if there were LGBTQIA+ specific schools, this
would most likely increase the problem rather than help solve it. Especially since we would be
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segregating these kids instead of providing education to help fix the issue at hand. Utilizing these
schools too much could pose an even bigger problem in the future.
To adequately help these students, it would be necessary that the counselor and other
staff members be sufficiently educated and feel competent in what they are doing. Counselor
education programs could have more education on the LGBTQIA+ population to help counselors
prepare more thoroughly (Farmer et al., 2018). According to the previously mentioned study,
school counselors that answered the survey stated that there was not enough attention and
emphasis on the LGBTQIA+ community (Farmer et al., 2018). Counselor educators and
supervisors could spend some time discussing this topic with school counselors and counselors
in training to help prepare them more. Also, school counselors could do independent research to
help support the students that they are seeing. Utilizing what they learn independently or through
their program could help educate all the people interacting with these kids and make a difference.
Giving presentations, handing out resources, and having those uncomfortable
conversations can be world-changing. Even if they do not always turn out the greatest, the kids
will see an effort being made, encouraging them. These conversations and presentations need
statistics to back up what is being discussed. The message that talking about this topic is for kids'
safety them needs to be the basis of fighting for further discussion. To see that the people that
care about them the most are making an effort to change how things are for their sake would
show them that there are people that they can rely on and trust.
LGBTQIA+ Representation in Lesson Plans
Teachers could incorporate materials that have LGBTQIA+ representation into their
lesson plans. It promotes inclusion in the entire class. Literature and history are subjects that
would be good to integrate representation. There is always room to put representation in various
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subjects. Teachers could also receive further education on being good allies to these kids
struggling with facing harassment. Health and sex education are other subjects that could be
more inclusive to the LGTBQIA+ community. Statistically, lessons representing the community
are scarce, and in the infrequent times that they happen, they are in subjects such as art, drama,
music, math, science, and physical education (Snapp et al., 2015). Incorporating supportive
lessons could increase awareness among students. They may even catch discrimination against
their peers much more quickly than before with the increased awareness. The more people that
can see it and say something about it, the easier it is to start changing how things are. The
harassment rates can begin falling in schools at the very least if kids are being caught and held
accountable for it.
Sex education is one area in which LGBTQIA+ students feel a lack of representation.
According to the GLSEN School Climate survey done in 2019, only 8.2% of students have
experienced LGBTQIA+ inclusive sex education. Including a lesson in sex education on various
sexual identities and educating students on safety for all bodies and sexualities when engaging in
sexual activities can help LGBTQIA+ students to feel included while also educating them on
how to be safe (Jarpe-Ratner, 2020). Another critical piece of information that was mentioned in
the Jarpe-Ratner article is that sometimes talking about different forms of intercourse and
protection can cause laughter among the students in the class. It discusses the importance of
addressing the behaviors and comments, then moving on.
School counselors can incorporate information about the LGBTQIA+ community and
their hardships in their classroom guidance lessons. The guidance lessons would also be an
excellent opportunity to discuss the abundance of positives about the community (Abreu et al.,
2019). It would be a safe environment for kids that have questions to ask them. Guidance lessons
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have the potential to have teachable moments as well. If a student says something negative about
the community in front of their peers, it would be an opportunity to address the harm that those
negative comments and views can cause to their friends and peers. Of course, this would need to
be done compassionately. Not doing so could result in the student feeling bad about themselves
and not asking any more questions. Kids have to ask questions to help educate them.
School-wide Interventions
Guest speakers in schools cover a variety of issues. These issues include racism,
harassment based on whether a student is poor, bullying in general, and drug abuse. One of the
areas that is often missed and could prove to be impactful is having more LGBTQIA+ speakers
in schools (Hernandez & Fraynd, 2014). Youths hearing a speaker from a minority community
talk about personal stories can impact the kids in that community and the kids that are not.
Hearing a person’s struggles and hardships could help create more empathy, and kids
experiencing that empathy may make a difference in the school system. Many kids grow up
under their parents’ belief systems. Homophobia and discrimination are taught behaviors, so
seeing a speaker share real-life experiences might help shift learned perspectives. It would also
be beneficial to open up the opportunity to see these speakers to the general public. That way,
parents could learn more about the LGBTQIA+ community in a safe learning environment.
Inclusive Language
Changing dialogue habits between staff and students could make a difference as well. An
example of a dialogue change would be asking, “are you taking someone to prom?” rather than
“are you taking your girlfriend/boyfriend to prom?” (Hernandez & Fraynd, 2014). Challenging
heteronormativity is crucial in creating an environment where LGBTQIA+ youth feel
comfortable. A gay male student getting asked if they are taking their girlfriend to prom can lead
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to feelings of uncomfortableness and lack of support. Changing dialogue habits may prove to be
a little tricky at first. People sometimes tend to speak without thinking first, which can damage
the individual they are talking to, especially when they are a minority. Many people assume that
what they are saying is just a joke, but they are not taking cultural considerations into account.
More careful consideration before speaking to an individual is crucial.
The dialogue habits can extend to general changes in addressing classrooms, groups of
kids, and individuals. Making the switch from the gender binary usage of ‘boys and girls’ and
‘ladies and gentleman’ to ‘everyone’ or ‘friends’ would prevent students that do not use
pronouns in the gender binary from feeling alienated. It is important to note that when addressing
a class, stating personal preferred pronouns first can help with making things feel more
comfortable for the students (McGlashan & Fitzpatrick, 2018). In some circumstances, there will
be students who resist saying their pronouns. The resistance is not always because they do not
want to do the activity; sometimes, they are uncertain of their pronouns (McGlashan &
Fitzpatrick, 2018). Giving students the opportunity to pass on sharing their pronouns if they are
uncomfortable doing so could help them feel safer and more comfortable in the classroom.
Conclusion
The evidence that shows the need to implement programming in schools for the
LGBTQIA+ community is overwhelming. The welfare of the kids in the community is at stake if
something is not done to help create a safe environment for them in education. To change a
systematic issue, educating people is where it starts. Future generations can have more inclusive
education and help educate generations after them. Many people can make a difference in
education and homes for these kids, such as parents, teachers, and school counselors. School
administration could be involved as well. The higher up it goes, the better. There are also many
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ways that people can show their support and advocate for LGBTQIA+ youths. Support and
advocation can be through incorporating curriculum specifically about the community in classes,
the school counselor holding groups for these kids, offering individual sessions, parental support
and informational groups, classroom guidance lessons, LGBTQIA+ guest speakers, and parents
supporting and advocating for their children.
There is a long road ahead for change, but if enough people step up to the challenge, it
can make a big difference. The difference is shown in the studies throughout this review. Even
the short-term studies made a difference for these kids. There is a lot of change that long-term
program implementation and steady support could make for these kids that do not feel like they
have enough social support. Making all these changes can potentially drop the suicide and
homelessness rates significantly if enough people are willing to learn how to be allies. They can
then use the knowledge to use their voices and advocate for the community. Educating teachers
through training is just the first step of many to impact young LGBTQIA+ lives.
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Introduction to Training
This training was created to be presented to teachers. It has an abundance of information
that can be applied to elementary, middle, and high school. The purpose of this training is to give
teachers general knowledge of LGBTQIA+ youth so they can be more confident in their
interactions with these kids. The information in the training was pulled from multiple evidencebased, peer-reviewed journal articles and sources. It will take an hour to go through the content
in the training.
The seating arrangement needs to be arranged to have participants sitting in groups of
three to four people. There will be an activity that requires participants to work together to solve
various scenarios. To give this training, you will need a computer, projector, name tags, writing
utensils, the LGBTQIA+ terms handout from Learning for Justice, the fact sheet handout in the
appendices, and the 2019 GLSEN Climate Survey. The training can be adjusted to personalize
the data to the school at which the training is to be given. A school counselor or other individual
who has researched LGBTQIA+ topics would be best suited to give this training. It is necessary
to have more knowledge in this area than the PowerPoint includes. Participants may have further
questions than the training addresses.

ASCA Mindsets and Behaviors
The training was made to help foster inclusion within the school environment and develop
positive relationships with adults. It is also to help teachers work in teams and use leadership
skills for their work with diverse populations, assist in helping teachers further their advocacy
skills, and promote cultural awareness.
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M-2: Sense of acceptance, respect, support, and inclusion for self and others in the school
environment.
B-SS 3: Positive relationships with adults to support success.
B-SS 7: Leadership and teamwork skills to work effectively in diverse groups.
B- SS 8: Advocacy for self and others and ability to assert self when necessary.
B-SS 10: Cultural awareness, sensitivity, and responsiveness.
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